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BACKGROUND—WHY THIS PROJECT?

About the Module

• Quantitative Data Analytics: 2nd year core 

module for BSc Business Management & BSc 

International Management students.

• Ten week programme, with the goal of 

mastering regression (alongside other 

foundational statistical tests).

• Historic issues with student engagement and 

motivation.

• Wide variety in ability/disciplinary background.

Why Decolonise Quantitative Research Methods?

• Western methods dominate, and are often 

presented as universal or neutral, ignoring their 

socio-historical roots.

• E.g. <1% of RM reading lists came from Global 

South authors (Munster, 2021)

• Data is seen as objective, when it is socially and 

culturally situated—students can’t question 

what isn’t made visible.

• We can’t claim to teach ‘global’ business and 

only privilege a narrow range of approaches.

• Alienates diverse learners, if content doesn’t 

reflect a range of lived experiences.
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DEFINING DECOLONISATION AND DIVERSIFICATION

“Decolonisation entails dismantling colonial forms 

of educational practice and knowledge. Diversity 

is often about adding resources and examples to 

ensure teaching materials better reflect the 

staff and student body.” (Everett et al., 2023)
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Our Project Principles:
• Reflexivity and positionality
• Decolonisation as ongoing and incomplete
• Centring student voice and co-creation
• Disrupting traditional research norms

Inclusive Education

Decolonisation Diversification

How our students defined the project:

1. Content diversity: materials reflecting 

global and cultural diversity (particularly 

non-Western).

2. Inclusive teaching practices: interactive 

learning, consistent support from 

educators, learning accessible to all



QUANTCRIT FRAMEWORK (Gillborn et al., 2018)
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The centrality of racism

Numbers are not neutral

Categories are neither ‘natural’ 
nor given – they are socially 
constructed

Voice and insight – data cannot 
speak for itself

Social justice/equity orientation

Racism and systemic inequality are embedded in society and 
shape every aspect of the research process

Quantitative methods are often treated as value-free, but they 
reflect the assumptions, values, and biases of those who design 
and use them.

Constructs like race, gender, and sexuality are not natural or 
fixed—they are shaped by dominant norms, political agendas, 
and researcher choices.

Researchers must ask whose voices are included or excluded, 
and whose interests are served by the analytical decisions they 
make.

Research is never apolitical. QuantCrit calls for methods to be 
explicitly oriented toward justice and the dismantling of structural 
inequalities.



QUANTCRIT IN A GROUP RESEARCH PROJECT

1. Lecture introducing QuantCrit

2. Positionality statements

3. Asset-based research design

4. Evaluation of demographic categorisations in the project 

survey

5. QuantCrit assessed in end-of-module exam

• “The list includes ‘Arab’, but some individuals from North Africa (e.g., 

Egypt, Algeria, Morocco) or the Middle East (e.g., Iran, Turkey, 

Kurdistan) may not identify as Arab. A separate ‘Middle 

Eastern/North African (MENA)’ category might improve 

representation.”

• “The nationality list is not updated and should rather be taken from the 

current United Nation's website to reflect up to date country names.”

• “need to explain about the non-binary/third gender or use only 

male/female to avoid confusion”
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Deficit model: Why don’t more 

women and people from global 

majority backgrounds apply for 

leadership positions in our company?

IVs: confidence, work ethic, 

caregiving responsibilities, etc.

Asset-based model: Why are 

leadership positions in our company 

less accessible to women and people 

from global majority backgrounds?

IVs: managerial support, 

perceived inclusivity of 

workplace culture, mentorship, 

etc.



QUANTCRIT ACROSS THE MODULE

1. Unpacking the history of quantitative methods

• Acknowledging historical and epistemological roots, e.g. positivism

• Problematising the ‘founding fathers’ of statistics by discussing their connection with the eugenics 

movement, and the use of statistics to promote this

2. Criticality around research processes, including categorisation of variables

• Teaching students to evaluate how studies are designed and interpreted

• Challenging binary categorisations (e.g. gender).

3. Role of the researcher in interpreting data

• Demonstrating how framing and language influence findings interpretation.

• New tutorial case added on reporting bias

4. Diversification of reading lists

• Inclusion of texts on QuantCrit, statistics and eugenics, algorithmic bias and storytelling; 

incorporation of multimodal resources
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STUDENT REACTIONS: 
A MIXED PICTURE
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• Some engaged deeply with critical content

• Others focused on technical skill—a few 

inferred that critical material distracted from 

the main purpose of the module

• Students described the module as “inclusive” 

but often meant “fair and equal”.

• Not all wanted or expected ‘disruptive’ content.

• Formal module evaluation scores were fairly 

static compared to the previous year.

[One thing that has stuck with me is] “How data can be 

manipulated to tell different stories depending on the period 

of time being looked at and the context – how statistics can 

be used to shape narratives”

“I don’t really understand how a module can be not inclusive 

actually, unless the professors go out of their way to make 

certain students feel excluded and unwelcome.”

“I like being able to interpret things I used to skip in 

reports”

“I enjoyed getting to understand how to work with 

real data.”

“SPSS is fun. I would prefer for the module to be 

more quantitative.”



A COMPLICATED BALANCING ACT!

• Decolonisation involves multiple, sometimes conflicting, priorities

• Changing one area can negatively affect others—all equally 

important

• For example, adding decolonised content may:

• Make student learning journey more complex

• Require changes to assessment and feedback

• Undermine classroom interactions (e.g., require shift towards 

more didactic lectures)
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DECOLONISATION AS AN INSTITUTIONAL AND GLOBAL 
CHALLENGE: TWO REFLECTIONS

•When institutions claim to promote decolonisation, but don’t provide 

meaningful space, time, funding or recognition to these kinds of efforts, it 

becomes ‘decolonial washing’ (Le Grange et al., 2020)

•As an academic community, if we continue to use the names of Pearson, 

Fisher, etc., in our statistical tests, our textbooks, and our classes, what 

kind of message does this communicate to our students?
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ANY QUESTIONS?

Please come to our free in-person Workshop: 

Inclusive Education in Action

• Bush House, London, Thursday 10th July

• Panel of experts sharing decolonisation and 

diversification practice (Sally Everett, Danielle 

Tran, Caroline Chapain, Sami Safadi)

• Interactive activities for participants to reflect 

on and adapt their own teaching practices

alison.mcfarland@kcl.ac.uk
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Introduction

• Skills have social and economic benefits (UK 
Parliament, 2024):

• Basic skills;

• Essential skills;

• Technical skills (UK Parliament, 2024);

• There are some evidences of increasing interest in 
entrepreneurship (Enterprise Nation, 2025);  

• Team working, critical thinking and problem solving, 
communication, and entrepreneurial skills broadly 
are skills that employers indicated as important for 
employability (CMI, 2021);

• According to the research evidence that we have so 
far, enterprise education can successfully lead to 
entrepreneurial skills development.

Source: World Economic Forum (2025)



The case for enterprise and 
entrepreneurship education
• Evidence suggests that enterprise and entrepreneurship education have a range 

of positive outcomes:
• Perceived positive impact on employability (Sanusi et al., 2017);

• Improved skills, knowledge and attitudes towards venture creation (Carpenter and Wilson, 
2022; Cui and Bell, 2022; Maragh, 2024);

• Increase in graduate business startups and overall job creation, which can in turn lead to 
economic growth and development (Carpenter and Wilson, 2022);

• Entrepreneurial skills development (Maragh, 2024) and development of knowledge, skills and 
attitudes related to entrepreneurship (Kozlinska et al., 2020);

• Increase in social capital (Maragh, 2024);

• Increase in self-efficacy (Maragh, 2024);

• Entrepreneurial skills and mindsets can be developed by pedagogical 
interventions (Lindberg et al., 2017)



Seven Skills of an Entrepreneurial Mindset 
by King’s Entrepreneurship Institute 

• Developed by Rachel Stockey, Head of Skills at King’s Entrepreneurship Institute, 
as a result of extensive research, and King’s Entrepreneurship Institute’s work 
within entrepreneurial ecosystem;

• The key questions explored were: 
• What does it mean to be entrepreneurial? 

• What makes entrepreneurs different – how do they behave that’s different to working 
as an employee?

• Framework that underpins all of King’s Entrepreneurship Institute’s 
programming, and allows us to track entrepreneurial skills development of 
students, and brings entrepreneurial skills closer to the students
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Gamechangers programme

• Individuals can face internal and external barriers to entrepreneurship:

• Internal: fear of failure, lack of self-confidence, lack of motivation, unsupportive network, 
etc.;

• External: lack of wider support from state, chambers of commerce, etc. (Khanin, 2021);

• Entrepreneurial opportunities and outcomes can be impacted by individual’s 
backgrounds, including economic and ethnic background (British Business Bank, 
2020);

• Gamechangers programme – unique internship-like opportunity for students 
from underrepresented backgrounds



Evaluation of Gamechangers programme

• Assessment of skills development, through pre- and post-
programme questionnaires; 

• Semi-structured interviews with programme participants following 
the completion of the programme
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Evaluation of Gamechangers programme

• Key themes that emerged in the thematic analysis of semi-structured 
interviews:

• Motivations to join the programme

• Skills development that occurred during the programme

• Exposure to entrepreneurship as a result of the programme

• Programme delivery



Evaluation of Gamechangers programme

• Motivations to join the programme:

• Uniqueness of the opportunity;
• “I might not get an opportunity to go on the programme like this again,…, whereas I 

could probably get another internship to work for someone.” (Interviewee 2)

• Drive to focus on idea or develop pre-existent idea;

• Paid opportunity;
• “If it was not funded, I wouldn’t have been able to take part.” (Interviewee 4);

• “…it made learning process more easier and more motivating” (Interviewee 6)



Evaluation of Gamechangers programme

• Skills development that occurred during the programme:

• Range of skills were developed, including communication and public speaking 
skills, decision making skills, opportunity recognition and validation, and 
entrepreneurial skills broadly
• “… it is an opportunity to get a set of skills which, …, at university, they don’t really 

teach you.” (Interviewee 3)

• Transferability of skills into work and part time opportunities
• “… entrepreneurial skills are transferable” (Interviewee 3)

• Framework used
• “… I really found it helpful because it made it easier to understand” (Interviewee 6)



Evaluation of Gamechangers programme

• Exposure to entrepreneurship as a result of the programme:

• No or limited exposure to entrepreneurship before;

• Shift in perceptions about entrepreneurship;
• “Before the programme, it was this faraway thing that only people who have 

generational wealth are able to participate in.” (Interviewee 4)



Conclusion

• Enterprise and entrepreneurship education leads to a number of 
tangible benefits, that extend beyond skills, behaviours and 
knowledge related to entrepreneurship;

• External and internal barriers to entrepreneurship exist;

• Gamechangers programme – unique internship-like opportunity 
available to King’s students – was successful in skills development, 
and removing barriers to entrepreneurship
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• Challenges facing the sector and institutions 

• Understanding our student body and learning requirements 

• Identifying the stages in the study lifecycle and developing a whole university 

integrated framework

• What we need to think about

• Proactive approaches and interventions using the Pre-arrival academic 

questionnaire

Aims and Objectives



What I saw..........

Source: Morgan, 2012

Reduced academic  
scaffolding

P
ro

gr
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ss
io

n
Increased personal 

scaffolding

Academic 
support

Personal 
support

• Concentration on ‘first 2 weeks’ then later ‘first year’ on the first year of a traditional 
degree - in practice and literature 

• Them and us- administrative vs academic

• Silo practices between faculties and the centre

• Increased student diversity but limited awareness of different learning and support 
requirements



What I realised...........
Students Administrators Academics Professional 

Service Staff

Management Board of 

Governors

All servants of the study imperative

Recruitment, retention, progression and attainment of students via the delivery 

of a high quality student experience in, through and out of the study journey

Role and level of 

engagement 

dictated by role



Things to consider in achieving a whole integrated 
institutional approach through collaboration

Sector changes 
and  challenges 

Increased 
student 
diversity 

Understanding 
transitions 

Engagement, 
belonging and 

compassionate 
leadership 

Social 
changes and 
challenges

• Shared understanding and collaboration for the need to super proof
• Student experience 
• Retention, progression and success



Sector changes 

and  challenges



UK driven by metrics

TEF

REF

KEF

NSS 

PTES

GOS (LEO)

The pressure on everyone is immense in this ‘brave new world’ of HE

Declining 

resources

High student 

expectations

Reduced 

funding
Academic pressure 

to be a teacher, 

researcher, 

administrator

Increased 

administrative 

tasks

Challenges for staff

Increase in 

student 

numbers

Voices of dissent 

Phil Baty



Sector challenges
• Focus on metrics and league tables

• Reduced resources and funding

• Not allowing metrics to negatively drive evolution of offerings and 
experience

• Institutional

• Lack understanding about changing student body and prior experiences.

Image result for metrics

Image result for collaboration

https://www.google.co.uk/imgres?imgurl=https%3A%2F%2Fwww.klipfolio.com%2Fsites%2Fdefault%2Ffiles%2Fblog%2Fmetrics.jpeg&imgrefurl=https%3A%2F%2Fwww.klipfolio.com%2Fblog%2Fkpi-metric-measure&docid=AJ3BQifzEFr3dM&tbnid=oMkviFprjHBYWM%3A&vet=10ahUKEwi-t87I1JLnAhUQY8AKHQIZCccQMwh9KAEwAQ..i&w=800&h=530&bih=485&biw=1024&q=metrics&ved=0ahUKEwi-t87I1JLnAhUQY8AKHQIZCccQMwh9KAEwAQ&iact=mrc&uact=8
https://www.google.co.uk/imgres?imgurl=https%3A%2F%2Fs3.amazonaws.com%2Fwordpress-production%2Fwp-content%2Fuploads%2F2014%2F06%2FCollaboration_words_quoates.jpg&imgrefurl=https%3A%2F%2Fredbooth.com%2Fblog%2F14-collaboration-quotes-to-kick-off-the-new-year&docid=M2o4c84XZVKhXM&tbnid=3YLTVG7cpyvGIM%3A&vet=10ahUKEwj_uebd1JLnAhUIZMAKHVdWCd4QMwiQASgLMAs..i&w=3294&h=2427&bih=485&biw=1024&q=collaboration&ved=0ahUKEwj_uebd1JLnAhUIZMAKHVdWCd4QMwiQASgLMAs&iact=mrc&uact=8


UCAS application, accepted and entry rate
• December 2024 – 2.9% increase in acceptances to university in 2024 compared to 2023
• Number of UK applications is down for Levels 4 and 5 by 12% but mainly at Level 5.

Population of 18 years olds increases until 2030 

but growth not reflected in UCAS applications

Continuation in decline of 21+ age groups

Increase in UK 18 year old applicants found a new 

course after releasing themselves from a previously 

held choice

More students are entering clearing 



Things to consider

Increased 

student 

diversity 



Challenges of managing expectations
Image result for happy students

Fun in study.......
But a common issue is not getting 

on with your study group

Happy flat mates.......
But a common issue is with living with 

new people and not getting on with them

Image result for graduation

Fun in free time...
Students don’t always get the time

Land a dream career.......
Disappointment can be experienced

Be mindful that 

students need ‘real’ 

models not just ‘role’ 

models

‘A degree is a rung on the 

ladder of lifelong 

learning’

Prof Sir D Watson

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjDgpG6ooraAhVHZlAKHStvAHoQjRx6BAgAEAU&url=https://www.alltop.com/viral/secrets-of-successful-college-students&psig=AOvVaw1CZiFkqWPKisegv7L4Gmrt&ust=1522163317134050
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjZm8OVo4raAhXFY1AKHUvyBfMQjRx6BAgAEAU&url=https://www.huffingtonpost.com/keisha-suttonjames/top-10-things-i-love-about-graduation-season_b_7554778.html&psig=AOvVaw1auQZvrK2fYzc3cTLpoVp2&ust=1522163518646814


What we know about incoming students

Care experience

Disability

Estrangement

Ethnic minorities

Free meals

Generational status

Student characteristics including those that are ‘protected’ and type of entry qualification, 

impact on UG (and PGT) retention, progression and success. Many of these are in the Office for Students 

report on UK domiciled Student characteristics data: Student outcomes report

Mode of study

Polar and Index of Multiple 

Deprivation (IMD)

Sex

Sexual orientation

Socio-economic background

Prior learning experience, study 

expectations of A-Level and BTEC 

students on entry to university and the 

impact of Covid19 | Advance HE 

(advance-he.ac.uk)

Recent Reports & Outputs 

| Research website (drzoebaker.co.uk)

High levels of diverse entry qualifications 

but university still revolves around 

traditional ones

https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://www.drzoebaker.co.uk/currentoutputs
https://www.drzoebaker.co.uk/currentoutputs


Mature, Veteran, Commuter, 

Carer of Elderly Parents 

UG Mature, Disability (dyslexia), 

single parent

UG UK domiciled, English Second 

Language, Direct Entry

Disabled, Postgraduate, 

Part-time, BAME

http://www.amsvans.com/blog/wp-content/uploads/2014/06/man-models-black-sweater-over-blue-shirt-and-coordinated-tie-with-black-pants-e1403182528897.jpg

The complex lives of students

UG Young Learner, Care Leaver 

Disability (Mental Health)

http://t1.gstatic.com/images?q=tbn:ANd9GcRMVWF9u89MWXjDKUahvDo5Y2IpiquoQg8snfSx6Hq5s_Nybh2J

PGT International, 

transgender

http://t0.gstatic.com/images?q=tbn:ANd9GcSAiMcleCUuScca3_LRjV8MealdBoHA2mg00msSxwj6-zr-X74z3Q

UG, Visiting, 

International

UG, part-time, Work-

Based  Learning

http://t3.gstatic.com/images?q=tbn:ANd9GcQOQFOwfvf0fBofZz5l-11Mkixsvmqm0Vp3whkIgGISzLLpAq2CUQ

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiD2JaZ29nMAhVKB8AKHUBpAgsQjRwIBw&url=http://www.amsvans.com/blog/designer-is-giving-wheelchair-users-their-personality-back/&bvm=bv.122129774,d.ZGg&psig=AFQjCNEw2t00DMiqDFrjEaHaGcF8BIyHQw&ust=1463320325013801
http://www.google.co.uk/imgres?q=transgender+student&hl=en&biw=1111&bih=759&tbm=isch&tbnid=ptyxPArbALYcjM:&imgrefurl=http://therainbowmanifesto.tumblr.com/page/3&docid=U55XITib8TTMEM&imgurl=http://www.advocate.com/uploadedImages/ADVOCATE/NEWS/2010/2010-09/2010-09-27/oak_reedx390.jpg&w=390&h=285&ei=6rRYUMv4JYGr0QXBqIDgAQ&zoom=1&iact=hc&vpx=275&vpy=286&dur=2998&hovh=192&hovw=263&tx=168&ty=85&sig=101037502993171379949&page=2&tbnh=129&tbnw=159&start=25&ndsp=29&ved=1t:429,r:13,s:25,i:192
http://www.google.co.uk/imgres?q=chinese+student&num=10&hl=en&biw=1111&bih=759&tbm=isch&tbnid=H018RguSuC7RtM:&imgrefurl=http://www.theepochtimes.com/n2/arts-entertainment/chinese-student-shen-yun-canberra-14562.html&docid=M_3NchseP5rbCM&imgurl=http://www.theepochtimes.com/n2/images/stories/large/2009/03/31/shengirl.jpg&w=750&h=562&ei=Y7RYUJDQDOSo0QXRooCAAQ&zoom=1&iact=hc&vpx=630&vpy=145&dur=2762&hovh=194&hovw=259&tx=120&ty=127&sig=101037502993171379949&page=1&tbnh=129&tbnw=175&start=0&ndsp=24&ved=1t:429,r:3,s:0,i:82
http://www.google.co.uk/imgres?q=distance+learner&hl=en&biw=1111&bih=759&tbm=isch&tbnid=ghNDez7HDy7xgM:&imgrefurl=http://www.uel.ac.uk/uelconnect/distance_learning/benefits.htm&docid=U0jZQe1wQwwldM&imgurl=http://www.uel.ac.uk/uelconnect/images/lady_on_bed.gif&w=297&h=262&ei=zrVYULy5NrGM0wWY14DoCA&zoom=1&iact=hc&vpx=629&vpy=127&dur=4775&hovh=209&hovw=237&tx=130&ty=142&sig=101037502993171379949&page=3&tbnh=135&tbnw=153&start=49&ndsp=27&ved=1t:429,r:8,s:49,i:254


As a likely link to cost concerns, paid employment 
during term time has become the norm rather than the 
exception 
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Student Academic Experience Survey 2025 | Advance HE

https://www.advance-he.ac.uk/knowledge-hub/student-academic-experience-survey-2025


Things to consider

Social changes 

and challenges 



Impact of Covid19 -Where we are and what we know

During covid 

Phase 1 

2019/20

During Covid 

Phase 2 2020/21

5 broad learning experiences of  new entrants from school/college in 2024/25

‘New normal’

Phase 3 

2021/22

Impact of

Phase 5 

2024/25

GCSE, 

Nationals, 

SVQs 

Yr 1  2021

Impact of

Phase 4 

2023/24

A-Level

BTECs/HNC/

HND

    Yr 1 2023

GCSE, 

Nationals

SVQs 

Yr 2 2022

A-Level

BTECs/HNC/

HND

    Yr 1 2024

Choosing subjects 

for GCSE, 

Nationals, SVQs



So if you knew…..School and college 
attendance of your UG entrants
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• Women are 2.2 times more likely to declare a mental health 

condition than men.

• Some LGBT+ students - six times more likely to share a mental 

health condition

• Care experienced students – almost three times as likely.

• One in five students research support specifically for an existing 

mental health condition before they apply

450% increase in student mental health declarations over last decade but 
progress still needed to address declarations stigma | Undergraduate | UCAS

• Engineering, medicine and dentistry courses 

have the lowest declaration

• Childhood abuse, trauma, or neglect

• Social isolation or loneliness

• Experiencing discrimination and stigma, including racism

• Social disadvantage, poverty or debt

• Unemployment or losing your job

• Bereavement (losing someone close to you)

• Severe or long-term stress

• Having a long-term physical health condition

• Homelessness or poor housing

• Being a long-term carer for someone

• Drug and alcohol misuse

• Domestic violence, bullying or other abuse as an adult

• Significant trauma as an adult, such as military combat, being 
involved in a serious incident in which you feared for your life, 
or being the victim of a violent crime

• Physical causes – for example, a head injury or a neurological 
condition

Mental health 

https://www.ucas.com/corporate/news-and-key-documents/news/450-increase-student-mental-health-declarations-over-last-decade-progress-still-needed-address#:~:text=Over%20the%20last%20decade%20there,report%20on%20student%20mental%20health%27%2C
https://www.ucas.com/corporate/news-and-key-documents/news/450-increase-student-mental-health-declarations-over-last-decade-progress-still-needed-address#:~:text=Over%20the%20last%20decade%20there,report%20on%20student%20mental%20health%27%2C


University management teams, staff and students should engage with 

the University Mental Health Charter and Student Minds – Home resources.

Integrated whole approaches

https://studentspace.org.uk/

https://thewellbeingthesis.org.uk/

https://www.studentminds.org.uk/charter.htm

https://universitymentalhealthcharter.org.uk/
https://www.studentminds.org.uk/


So if you knew- concerns September 2024 UEL 

UG top 10 concerns PGT top 10 concerns

Fitting in with new classmates 37.4% Lack of  information about how to study 

at university
31.3%

Coping with the level of study 37.4% Getting used to living in a  new country 25.8%

Lack of  information about how to study at 

university
37.1% Cost of living 25.1%

Mental health and wellbeing 29.9% Coping with the level of study 20.1%

Concerns about cost of living 27.4% Accommodation costs 19.8%

Lack of confidence about ability to study 26.5% Fitting in with the university culture 16.6%

Getting on with fellow students 25.0% Mental health and wellbeing 15.8%

Getting into debt 21.0% Cost of travel to university 15.0%

Obtaining/having sufficient funding 19.6% Having a long commute 13.7%

Concerns about knowledge gaps due to 

prior learning
17.8% Fitting my study around work 

commitments
12.0%



So if you knew - Visits to a university 
before choosing and starting a course

Most likely to have come through clearing as had not applied to university 

before

• Mature students

• Those who obtained their highest entry qualification earlier

• Students with caring responsibilities

• Students who have an impairment or disability

Most likely to not visit any university in-person before deciding where to go before or 

after confirmation

• Mature students

• Students with NO impairment or disability

• White ethnic group

• Those with siblings who have all been to university before them

• Staying at home and studying
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So if you knew-Type of mobile phone and data  
(UEL Sept 2024 PAQ) 

Android iOS

UG PGT UG PGT

UK 26.0% 35.0% 71.2% 60.0%

OS 54.0% 60.3% 44.0% 38.8%

Type of phone by domiciled status Age of mobile phone by level of study

Monthly data package by level of study

24.6%

40.9%

29.3%

5.3%

32.4% 32.4%
29.6%

5.6%
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Up to 10 gb Up to 15 gb Up to 20 gb Over 20 gb I do not know

UK dom OS dom



So if you knew- Experience of using Generative AI
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• Increase in mental health declarations

• Increase in poor attendance at school/college

• Use of digital resources in school and college generally reverted back to 

patterns pre-pandemic so don't assume digitally learning experienced

• Cost of living crisis is affecting secondary students as well as tertiary

• Knowledge gaps as a result of the pandemic and ongoing illness

• Lack of confidence about ability to study at tertiary level

• Prior learning experiences will be different to university

• Digital poverty impacting on learning

What we need to think about student learning



Things to consider

Understanding 

transitions 



Where do our students come from?

Foundation 
internal  Eng
Access Scot

Level 4 Eng
Level 7 Scot

Level 5 Eng
Level 8 Scot

Level 6/7 Eng
Level 9/10 Scot

External 
provider 

International

Foundation and 
external provider

College (UK)

School (UK)

EU and 
International

Postgraduate
PG Certificate, PG Diploma, Masters, Research  
England Level 7,  Scotland Level 11

UK dom OS dom



Why supporting Student Experience Transitions
is so important

Themes

Stages

Improving the Student Experience by Michelle Morgan - Official Website

• Course at the heart
• Avoid top down
• CL key

https://www.improvingthestudentexperience.com/


First contact and Admissions

• Setting expectations

• Managing expectations and aspirations

• Academic integration

• Social integration.

http://laureateschoolsystem.com/images/admissions-message-logo.jpg

http://www.dlbassociates.com/services/integration_controls_dcim/images/Services%20-%20Integration%20-%2004.png

• Why should I go to university? 

• How and why will university study be different to 
previous types of study? 

• What is expected of me as a university student? 

• How are students treated at university? 

• What happens in each academic level of study? 

• What support advice and help is available both 
academically and personally throughout the 
lifecycle? 

• Is university suitable for me? 

• What will the university experience give me in 
terms of benefits? 

• What are my options after university? 

http://paterson-education.org/wp-content/uploads/2013/08/Questions_To_-Ask.jpg

What we need to think about 

http://laureateschoolsystem.com/Admission.php
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiwqMfU4dnMAhWhLMAKHWXxAP0QjRwIBw&url=http://www.dlbassociates.com/services/integration_controls_dcim/&bvm=bv.122129774,d.ZGg&psig=AFQjCNEymBTh9aypU4pIEszPYXMFNTJ2Qw&ust=1463322056918486
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjcq6_z4dnMAhUED8AKHVwvDxUQjRwIBw&url=http://paterson-education.org/ask-the-right-question/&bvm=bv.122129774,d.ZGg&psig=AFQjCNG4pyfKj2fIkuZ7Egf9o90GvS8pCw&ust=1463322135714868


Start preparing

• Unsure what to expect

• Knowing  what questions to ask

• Worrying  about not fitting in

• Finding accommodation

• Sorting out financial issues

• Undertaking pre-enrolment

• Will applicants feel able to come with 

cost of living rise?

• Will they want to defer?

• Retake pre-entry exams?

The first year

• Learning how to study in HE

• Learning how to live with strangers

• Coping with independence

• Transitions issues- personal, finance, 

balancing workloads

• Wobble week (3-6)

• First formal feedback

• Placement activity for courses in the first 

year 

• Coming back after the Xmas break

• Exams and results

• Sorting out accommodation for year 2 

• Dealing with illness or family illness 

bereavement

• Managing technology and social 

relationships online  

Preparing to leave

• Worried about results

• Sense of loss

• Not sure if an in-person graduation will 

take place

• Issues of moving from a structured, safe 

place to the unknown

• Loss of direction

• Challenges with the employment market

• Family expectations that a university 

degree will lead to improved chances

• Uncertainty about how employers will view 

a Covid19 degree?

• Concern that that teaching wasn’t able to 

cover everything need. 

Later years

• Reduction in structured learning and scaffolding 

• Increase in independent learning and group 

assessment

• Mid-term blues

• End of year exhaustion

• Coping with workload and assessment that 

‘counts’

• University life being different to expectations

• Timing of activities disrupted

• Relationships with fellow students and staff 

challenged by blended learning

• Anxiety about alternative assessments and the 

impact on marks 

• Impact on placement availability



No ‘troughs’ anymore, just ‘peaks’

Bridging gaps between school/college and HE
Increasing  UG and PGT student numbers

Lack of resources

Rising costs and shifting funding

Feedback issues

Expectation of having a teaching   
   qualification/Fellowship of HEA

Balancing research with teaching

Obtaining funding for research

HE not just about knowledge but 
preparing individuals for work

Operating in a global context

Semesterisation challenges

Increased QA processes

Chasing metrics 
NSS/PTES/DHLE/LEO

One size fits all approach 
due to pro cess demands

The student as consumer/rising 
expectations

Increase in OS students

Limited time to ‘hit the ground walking’ 
W Proctor

Shift to e-Learning-Technology 
and  digital innovation

Increased administration and 
lack of support

Staff pinch points



Things to consider

Engagement, 
belonging and 

compassionate 
leadership 



Who is more engaged with their university?

Student 1

Attends all lectures and seminars

Is not involved in extra curricula activity

Lives on campus

Does limited extra reading

Has 25 hours contact time a week

Timetable split over 2.5 full days

Do not undertake paid work

Dyslexic

Single and 20 years old

Student 2

Attends 80% of all lectures and seminars

Is a course representative

Lives 15 miles away and uses public transport

Does all of the extra reading

Has 12 hours contact time a week

Timetable split over 4 days

• One day has 1 lecture at 9am and another has 1 seminar

Undertakes 15 Hours paid work a week

No disability

23 Years old care leaver

All are full-time students



Attendance does not = engaged

meetings



Who has the greatest ‘belonging’?

• Every student’s  engagement and sense of 

belonging is unique to them

• Covid19 and the coming academic year will 

impact on ‘sense of belonging’.

Building Belonging | Advance HE (advance-he.ac.uk)

https://www.advance-he.ac.uk/reports-publications-and-
resources/student-surveys/uk-engagement-survey-ukes 

https://www.advance-he.ac.uk/consultancy-and-enhancement/change-impact-programmes/building-belonging
https://www.advance-he.ac.uk/reports-publications-and-resources/student-surveys/uk-engagement-survey-ukes
https://www.advance-he.ac.uk/reports-publications-and-resources/student-surveys/uk-engagement-survey-ukes


What is a whole provider approach to widening access 

and student success? | Wonkhe

The enabling environment consists of four dimensions:

•Institutional and senior leadership and commitment to 

diversity and success, which is explicit, clearly 

communicated and demonstrated.

•Institutional policies and processes (structure) aligned to 

support widening access and student success, and the 

coordination of work across the higher education provider.

•All staff and students understand the institutional 

commitment, and have the relevant skills, knowledge and 

support to engage with the agenda, and effective 

communication facilitates engagement.

•Widening access and student success work is 

underpinned by data, evidence, evaluation and learning.

Whole Provider Approach: Toolkit 

Liz Thomas and Mike Hill 

https://wonkhe.com/blogs/what-is-a-whole-provider-approach-to-widening-access-and-student-success/
https://wonkhe.com/blogs/what-is-a-whole-provider-approach-to-widening-access-and-student-success/


Things to consider in achieving a whole integrated 
institutional approach through collaboration

Sector changes 
and  challenges 

Increased 
student 
diversity 

Understanding 
transitions 

Engagement, 
belonging and 

compassionate 
leadership 

Social 
changes and 
challenges

If we are to
 Reimagine Education

we need the right information to 
inform change



Source: M Morgan (2011) Improving the Student Experience- the practical 
guide for universities and colleges, Oxon:Routledge.

The Student Experience 

Transitions Model

Belonging-and-inclusion-survey-
Wonkhe-Pearson-Feb-22.pdf

Turbocharging the future (upp-foundation.org)

Student Surveys | Advance HE 
(advance-he.ac.uk)

Data and analysis | | UCAS

Understanding prior learning 

experiences, expectations and 

concerns of new entrants

Pre-arrival Academic 

Questionnaire

https://wonkhe.com/wp-content/wonkhe-uploads/2022/02/Belonging-and-inclusion-survey-Wonkhe-Pearson-Feb-22.pdf
https://wonkhe.com/wp-content/wonkhe-uploads/2022/02/Belonging-and-inclusion-survey-Wonkhe-Pearson-Feb-22.pdf
https://upp-foundation.org/wp-content/uploads/2021/10/Turbocharging-the-future-.pdf
https://www.advance-he.ac.uk/consultancy-and-enhancement/student-surveys
https://www.advance-he.ac.uk/consultancy-and-enhancement/student-surveys
https://www.ucas.com/data-and-analysis


Stops assumptions being made
Formalised through the 11 University, HEFCE funded Postgraduate Experience Project                                            

(PAQ formerly called Entry to Study Survey)

Postgraduate-Experience-
Report-Final-Kingston.pdf 
(makingthemostofmasters.ac.u
k)

Prior learning experience, 
study expectations of A-Level 
and BTEC students on entry 
to university and the impact 
of Covid19 | Advance HE 
(advance-he.ac.uk)

An exceptional transition to 
higher education: induction of 
new and returning students 
during the ‘new normal’ year | 
Advance HE (advance-he.ac.uk)

Financial_concerns_and_working_inte
ntions_of_incoming_Level_4_universit
y_students-_implications_of_C19.pdf 
(improvingthestudentexperience.com)

Bridging_the_gap_between_s
econdary_and_tertiary_educ
ation-Morgan_2020.pdf 
(improvingthestudentexperie
nce.com)

https://www.makingthemostofmasters.ac.uk/media/microsites/mmm/documents/Postgraduate-Experience-Report-Final-Kingston.pdf
https://www.makingthemostofmasters.ac.uk/media/microsites/mmm/documents/Postgraduate-Experience-Report-Final-Kingston.pdf
https://www.makingthemostofmasters.ac.uk/media/microsites/mmm/documents/Postgraduate-Experience-Report-Final-Kingston.pdf
https://www.makingthemostofmasters.ac.uk/media/microsites/mmm/documents/Postgraduate-Experience-Report-Final-Kingston.pdf
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://protect-eu.mimecast.com/s/KTHaCwjDDhnkGKJSViR12?domain=advance-he.ac.uk
https://www.advance-he.ac.uk/knowledge-hub/exceptional-transition-higher-education-induction-new-and-returning-students-during
https://www.advance-he.ac.uk/knowledge-hub/exceptional-transition-higher-education-induction-new-and-returning-students-during
https://www.advance-he.ac.uk/knowledge-hub/exceptional-transition-higher-education-induction-new-and-returning-students-during
https://www.advance-he.ac.uk/knowledge-hub/exceptional-transition-higher-education-induction-new-and-returning-students-during
https://www.advance-he.ac.uk/knowledge-hub/exceptional-transition-higher-education-induction-new-and-returning-students-during
https://www.improvingthestudentexperience.com/library/covid19/Financial_concerns_and_working_intentions_of_incoming_Level_4_university_students-_implications_of_C19.pdf
https://www.improvingthestudentexperience.com/library/covid19/Financial_concerns_and_working_intentions_of_incoming_Level_4_university_students-_implications_of_C19.pdf
https://www.improvingthestudentexperience.com/library/covid19/Financial_concerns_and_working_intentions_of_incoming_Level_4_university_students-_implications_of_C19.pdf
https://www.improvingthestudentexperience.com/library/covid19/Financial_concerns_and_working_intentions_of_incoming_Level_4_university_students-_implications_of_C19.pdf
https://www.improvingthestudentexperience.com/wp-content/uploads/2023/12/Bridging_the_gap_between_secondary_and_tertiary_education-Morgan_2020.pdf
https://www.improvingthestudentexperience.com/wp-content/uploads/2023/12/Bridging_the_gap_between_secondary_and_tertiary_education-Morgan_2020.pdf
https://www.improvingthestudentexperience.com/wp-content/uploads/2023/12/Bridging_the_gap_between_secondary_and_tertiary_education-Morgan_2020.pdf
https://www.improvingthestudentexperience.com/wp-content/uploads/2023/12/Bridging_the_gap_between_secondary_and_tertiary_education-Morgan_2020.pdf
https://www.improvingthestudentexperience.com/wp-content/uploads/2023/12/Bridging_the_gap_between_secondary_and_tertiary_education-Morgan_2020.pdf


The Joseph Rowntree Trust define poverty when ‘a person’s resources are not sufficient to meet their 

minimum needs’ (Joseph Rowntree Trust, 2014). 

Reduce Engagement ‘Poverty’

Knowledge and 
understanding

Skills and abilities

Motivation and 

self-belief
Personal capacity

Peer 
influence

Resources needed for engagement

Source: Foster, 2023

Foster, E. (2023) A new model of student engagement- Aspects of engagement. Available online: A New Model of Student Engagement – Living Learning Analytics Blog

Goulden, C. and D'Arcy, C. (2014) Anti-poverty strategies for the UK: A definition of poverty, York: Joseph Rowntree Trust.

https://livinglearninganalytics.blog/2023/07/01/a-new-model-of-student-engagement/


Rationale for the PAQ at institutional level
• A meaningful pre-arrival/arrival course activity 

that provides a parity of initial academic 
experience for all students across courses. 

• To provide staff across academic and 
professional support spheres with vital 
information that will assist them in developing 
and evolving their provision in real time to 
bridge the perceived and actual skill and 
knowledge gaps of students.

• Students get feedback within 3 weeks of 
starting with headline findings and advice 

7 core sections

Previous study qualifications 

Previous study experience 

Motivations and expected challenges of study being 

undertaken 

Student expectations 

Current learning expectations 

Attitudes towards the level of study being undertaken 

Biographical/ demographic details

Pre-arrival questionnaire (PAQ) national pilot
AdvanceHE and JISC

Feedback is critical

https://app.onlinesurveys.jisc.ac.uk/s/advance-he/pre-arrival-survey-expression-of-interest


Partnership collaboration and interventions

Academic 
support

• Shared understanding for the need to super proof
• Student experience 
• Retention, progression and success
• Identifying upcoming issues such as student diversity and social changes 

and challenges

• Shared understanding of purpose
• Institutional needs
• Sector needs
• Importance of leadership
• Research and evidence led
• Identifying good practice 



Rationale for the PAQ at sector level
There are a range of overarching objectives for this OfS EOO Innovation funded project.

• To establish consistency in how the sector collects and acts upon information from students upon arrival 
around their learning styles, expectations, challenges and requirements.

• To drive dedicated activity at local level to close the gap between expectations, requirements and the 
actual experience upon arrival.

• To provide robust data-led evidence to enable institutions to address inconsistencies in how different 
groups of students (for example by social background, qualification type, geography and demographics) begin 
their learning and develop a platform to progress to good outcomes.

• To create a fuller understanding across the sector of the Pre-arrival experience, providing evidence for wider 
policy making and cross-sector activity.

• Support providers in delivering a range of practical outcomes across different student groups, including 
improved wellbeing and belonging, improved continuation and attainment. Earlier and preventative 
intervention should further contribute to higher progression to further study or employment.



Purpose and scope of the National Pilot PAQ Project 

• Implementation of the UG and PGT surveys across 2 waves

• We anticipate working with around 20-30 providers in England for each year of 
the survey. Participation in both years is desirable but not essential.

• Should the volume of expressions of interest exceed these numbers, the delivery 
partners reserve the right to make decisions around final participation in order to 
achieve a cohort that is as representative as possible.

• Should any institutions not be selected for year 1, we would be happy to discuss 
participation in year 2 as capacity allows.

• Free participation for the duration of the project (until June 2027).



• Institutions will receive their own results in a fast turnaround after the close of the 
survey – for their own analysis.

• Institutions will receive analysis by AdvanceHE similar to Postgraduate Research 
Experience Survey (PRES) and Postgraduate Taught Experience Survey (PTES) that will 
focus on providing anonymised benchmark comparison across all participating 
institutions

• Resources will be provided on how to share the key relevant findings with students, and 
staff. 

• Membership of a facilitated participation network to access support and advice from 
peers.

• Free conference attendance for each year of participation to share best practice. 

• Access to sector specific reports and published papers based on the overall findings.

• Institutions are required to hold a valid Jisc Online Surveys licence (paid for by institutions 
directly) for each year of their participation.

Purpose and scope of the National Pilot PAQ (2)



Inclusive and Collaborative Steering and 
Working Groups

• The Project Steering Group comprises of sector stakeholders 
involved in policy and strategy at a national level. Steering group 
made up of sector policy bodies including NUS, TASO, GuildHE, 
JISC, AdvanceHE, UKCGE, UCAS, NUS, SSAT, EPC, Unite Group, 
NEON.

• The Working Group will comprise of sector practitioners and 
research experts across a range of student experience areas 
including Learning and Teaching, Generative AI, Belonging, 
Mental Health and Wellbeing.



Outline timescales (year 1)
• April – June 2025: Confirm institutional participation

• April - July 2025: Confirm question sets, ethics, methodology – through working and advisory 
group

• August -September 2025: Survey set up

• Late September – early November: Survey window wave 1

• November – topline institutional data received

• December/ January – benchmarking data

• January 2026 onwards – working group members receive anonymised raw data for own 
analysis

• April 2026: Sector reports produced. Instititional case studies

• May 2026: Wave 1 dissemination event

• Year 2 timings will broadly match this into 2026/2027



Selection of participating institutions

Rationale for selection
• Reasons for participation
• Who submitted expression of interest
• Representation of type of institution and region

60 expressions of interest (4 duplicates)
• 12 only in 2025
• 5 only in 2026
• 38 both years
• 11 only UG

Type of institution expressing an interest 2025 (n=50)
• 26 Post -92s
• 8 Russell
• 9 Small and Specialist
• 3 Colleges
• 4 Pre-92s

Region of the 50 expressing an interest 

in 2025

1   East

3 East Midlands

2    West Midland

13    London

9    North East

8    North West

6    South East

8   South West



Ethical and technical areas
• Ethical approval 

• AdvanceHE and JISC Terms & conditions, & Data Protection Agreement

• Institutional access to the survey
▪ Same as PTES, SAES, UKES

o Downloaded template that is locked

o Text and logos can be added

o Faculty/Department/school and course questions can be added at the end 

• Student access
▪ Public facing 

▪ Applicant student ID will be requested

o An institutional check

o Enable extra student characteristic data to be added



Last thoughts…………..



Thank you for listening

Any questions?

Jonathan Neves

Head of Research & Surveys

Advance HE

Dr Michelle Morgan

Dean of Students

University of East London
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What is this session 
about?

• A new perspective on design thinking 

for teaching and learning

o A transformative mindset shift for 

students— Reframe learning 

around empathy, creativity, agility 

o A transformative mindset shift for 

educators – the classroom as a design 

challenge with the student at its heart.



Would You Buy This Assignment?

Think of a recent assignment you gave. If it were a product, would anyone buy it?

This was our assessment: 

Write a 2000-word persuasive essay on a 
subject which can be approached 
academically. Use expert sources, 
evidence, and academic perspectives to 
support your argument.

 Clear goals, but overly abstract

 Audience = instructor only

 Disconnected from students’ 

lives or cultural knowledge

 Fixed format & linear process

 One-and-done final product

 Emphasis on compliance over 

creativity or engagement



Enter: Design Thinking as a Mindset not a 
Process 

Empathise

Define

IdeatePrototype

Test

Inspiration

IdeationImplementation



Why 
Design 
Thinking?

Our Inspirations:

Olin College - Engineering for Humanity: Openness as mindset to design AND 

learning

Smith College - Design Thinking Initiative: Inclusive, creative, interdisciplinary 

learning

IDEO's Design Thinking for Educators Toolkit, D.School Design Thinking Bootleg, 

Design Thinking Business Literature (Knapp, Kelley)

Our Students:

Diverse • Multilingual • Multicultural cohorts

• Our Goal: Reframe learning around empathy, creativity, agility 

• The Mindset Shift: Curious • Open • Collaborative • OK with getting things wrong

o From knowing → doing, theoretical → applicable, passive → active, individual → 

relational

o Bringing play back into the classroom (thinking made tangible, aliveness and 

realness)

• The activities enable the mindset shift we're really after both in the classroom 

and in our approach to the classroom.



What was our Design Challenge?

What students said What we observed

" This class felt like a box to tick" Writing felt like a performative task rather than a 
meaningful process. Wrestling with 
"Acadamese" 

"I'm a STEM major so what use is a writing class 
to me?"

Students struggled to see connections between 
writing and their disciplinary or career paths. 
This was because there was a lack of context. 

"Writing is boring" Students didn’t feel emotionally or intellectually 
invested. They were under-challenged. 

"I didn’t know who I was writing for. Just the 
teacher, I guess. It felt like I was guessing what 
they wanted to hear"

They weren't developing writing skills like critical 
thinking or voice, they were performing 
correctness. 

"I kept wondering if the way I was explaining 
things made sense here"

Multilingual and culturally diverse students felt 
silenced or marginalised by rigid academic 
norms. 



Empathy in Action 

Name: Lina Haddad

Age: 19

Country of Origin: Lebanon

Language Background: Arabic 

(first language), English (School 

and University), Additional 

language: French

Major: Media and Communication

Years in UK: Less than 1 year

Status: International Student

Background: 

Lina is confident in conversations, but 
she’s often self-conscious about her 
written English. She writes fluently in 
Arabic and French but finds academic 
English vague and indirect. She's 
brilliant at connecting ideas, yet avoids 
participating in class discussions when 
writing is involved.

Current Challenges:

• Has never written an argumentative 

essay in English before.

• Struggles to understand implicit 

expectations in “criticality” or 

“structure.”

• Feels she’s constantly “translating 

herself” rather than expressing.

• Worries she sounds “immature” or 

“wrong” in academic tone.

• Feels her stories and metaphors 

don’t “belong” in academic writing.



Learning by Designing What do our students 

wish we understood?



Design Thinking 
(Mindset) as a 
Meta-Pedagogical 
Tool

Empathy: Preparing for the students we have, not the students we wish we 
had (or we were)

Defining: Student voice, observations, assessments

Diversity: Honouring the perspectives of our diverse teaching team

Curious, Open, Collaborative: Letting go of sole ownership of assessment or 
instructional design and 'my idea'

Active, Doing: Course Assessment Design Days

Iteration, Pivoting: Virtual and actual spaces for ongoing collaboration for 
instructional design pivots and trouble shooting & marking and moderation.



First-Year Writing Studio (Design-Inspired)

Write a personal essay Narrative Essay as Experience 

Imagine you’re entering a New York Review of Books competition. 
Inspired by Zadie Smith, you explore “joy” through ambiguity, subtlety, 
and story.

Write an expository essay Expository Essay as Journalistic Writing 

Write a topical, research-informed article for The Conversation UK, 
including a professional pitch. Audience: intelligent readers beyond 
academia.

Write a persuasive essay Research Project as Scholarly Contribution 

Respond to an interdisciplinary Call for Papers on “Disruption, 
Intelligence, and Resilience.” Include a reflective commentary 
documenting your process, insights, and feedback loops





Set Pieces = Deliberate Relational Interventions 

• Big Paper (annotating in silence)

• Gallery Walk

• Lightning Demos 

Provide varied diet of engagement (UDL)

• I wish/ I like

• How might we?

• Crazy 8s

Model constructive collaboration, feedback and negotiation

• Everyone has something worth saying 

• Your voice shapes real world conversations 

• Writing is a collaborative exploratory act 

Design thinking activities in the class teach new skills but they 
also communicate a set of values:
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